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Abstract 

This article is framed within a research project based in Spain 

aimed at studying the use of Audiovisual Translation tools to 

develop communicative competences for teaching and learning 

English as a Foreign Language. The aims of the study are to 

get to know to what extent the oral and written production 

skills of the participants improve thanks to the implementation 

of an Audiovisual translation-based course, and to get to know 

if the overall performance of the post Integrated Skills Test is 
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better than the pre–Integrated Skills Test after the learning 

process. It is also aimed to prove the validity of those language 

assessment tests. A mixed methodology (qualitative and 

quantitative analysis) was used to obtain information from the 

participants. Research data was collected from different 

universities in Spain with an initial sample of 40 applicants, 8 

of which finally completed the course. Data analysis shows that 

oral and written production skills improve thanks to the 

implementation of six audio description-based lesson plans 

completed during a pilot course offered during the summer of 

2021 to volunteer adult participants with a B2 level in English 

language. Furthermore, the study illustrates that the results of 

the final tests are better than the results of the previous ones 

after the intervention. We discuss the results obtained in this 

study and conclude that they are harmonious with former 

studies on the topic as they validate the use of tests to improve 

the development of communicative skills. Although, there is a 

very limited number of participants in the sample, we consider 

this may be used as an example of a trend that will be explored 

in the future, as this is a pilot study included in a wider research 

project which is still underway.  

KEYWORDS: audiovisual translation; audio description; 

language tests; student evaluation; second language learning; 

English as a foreign language; integrated skills approach. 

 

1. INTRODUCTION 

This article is framed within the TRADILEX 

project, aimed at studying the use of Audiovisual 

Translation (AVT) tools to develop communicative 

competences for teaching and learning English as a 

Foreign Language (EFL). From the different 

modalities offered by AVT: Dubbing, Subtitling, 

Subtitling for the Deaf and the Hard of Hearing 
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(SDH), Voice-over and Audio description, we have 

narrowed our research on a piloting study based on 

an Audio description course (AD) for B2 CEFRL 

level adult participants. 

The importance of this research for the field lies on 

two main concerns never studied and analysed to 

date. The first one is the final design of a series of 

original tailored-made Integrated Skills Tests (ISTs) 

i.e.: an Initial Test of Integrated Skills (ITIS) and a 

Final Test of Integrated Skills (FITIS) to be 

completed before and after the course (Couto-

Cantero et al., 2021). The second one consists in the 

analysis of a piloting course focused on the 

implementation of 6 AD-based lesson plans to 

confirm the performance of the oral and written 

production skills of the participants. 

The potential of using AVT for learning languages 

and developing communicative competences has 

been studied so far (Danan, 2015; Fernández-

Costales, 2017; Frumuselu et al., 2015; Lertola, 

2019; Talaván, 2013). Similarly, other AVT 

combinations with learning EFL have been studied, 

e.g.: dubbing, audio description or overlapping 

voices, as well as other subtitling modalities began 

to be used for teaching and learning purposes 

(Danan, 2010; Gómez Pérez & Roales Ruiz, 2015; 

Navarrete, 2013; Navarrete, 2021; Sánchez-

Requena, 2016; Talaván & Lertola, 2016; Talaván et 

al., 2016; Talaván & Rodríguez-Arancón, 2014a, 
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2019). Despite these valuable contributions, there is 

a research gap in the lack of studies and specific 

research showing the actual results of implementing 

such tools for teaching and learning foreign 

languages on students.  

Therefore, the main purpose of this article is 

precisely intended to demonstrate the effectiveness 

of these Integrated Skills Tests (IST) based on 

implementing audio description (AD) lesson plans 

for learning English as a Foreign Language (EFL). 

Additionally, it aims to confirm the validity of the 

ITIS and FITIS for a B2 level (CEFRL) by analysing 

the results obtained in pilot tests according to 

variables and other data analysis obtained from this 

research. The specific objectives planned to achieve 

are the following: (a) to get to know if the 

participants’ Oral Production improves after the 

learning process acquired by means of AD activities 

from the lesson plans, (b) to get to know if the 

participants’ Written Production improves after the 

learning process acquired by means of AD activities 

from the lesson plans, and (c) to get to know if the 

overall performance of the B2 FITIS is better than 

the B2 ITIS after a learning process acquired by 

means of AD-based lesson plans.  

The virtual campus of the TRADILEX project was 

used as a platform to collect all tests, tasks, lesson 

plans and information gathered to elaborate this 

research. This analysis uses a mixed methodology 
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with quantitative and qualitative data obtained from 

the piloting practice delivered asynchronously 

during the Summer Term of 2021. Initially, forty 

adult participants applied for the course as volunteer 

learners resulting in a total of only eight who finally 

completed the course together with the initial and 

final tests. Instruments used for this research were 

an initial questionnaire, initial test (B2 ITIS), a set 

of 6 AD-based lesson plans, a final test (B2 FITIS), 

and a final questionnaire. 

 

2. THEORETICAL FRAMEWORK 

The current global pandemic situation has 

challenged education techniques across the planet 

(United Nations Educational, Scientific and Cultural 

Organization, 2020). Educators have been 

compelled to shift from face-to-face classes to 

emergency remote teaching (Hodges et al., 2020), 

re-plan, re-schedule and redesign their classes to an 

online format of language teaching (Ferdig et 

al., 2020; Gacs et al., 2020). Foreign language 

teachers have provided countless innovative 

opportunities to continue engaging and motivating 

themselves in each aspect of the teaching process. 

This unprecedented global pandemic has brought to 

the fore the need for urgent changes in all aspects of 

teaching. One of these aspects is language 

assessment.   

 

Although this pandemic has accelerated 

exponentially the urgency for changes in foreign 
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language teaching, in the last decade, language 

assessment has veered from testing the examinees’ 

skills separately to doing so by integrating and 

combining the examinees’ abilities (Weir, 1983). 

Thus, it is not uncommon to find tests that integrate 

source reading or listening material into their writing 

and speaking performance in ways that simulate the 

cognitive, communication, and literacy demands of 

real-life academic or vocational tasks (Cumming 

2013a, 2013b; Gebril & Plakans, 2013; Plakans & 

Gebril, 2012; Shaw & Weir, 2007; Tunkay, 2014; 

Weigle, 2004). This assessment based on testing 

integrated skills incorporates several skills within 

one test to determine whether a student can tackle 

the complexity of real-world tasks in academia that 

require multiple skill sets (Horowitz, 1986; Sawaki 

et al., 2013; Strickland, 2015). This type of 

assessment is known as Integrated Skills Test (IST). 

 

Previous ISTs can be found on and off the internet. 

To name just a few, TEAP (Test of English for 

Academic Purposes) by the Associated 

Examinations Board (Weir, 1983), IELTS (Writing 

Task 1: Cambridge English), TOEFL IBT, PTE 

Academic by Pearson, ISE (Integrated Skills in 

English) Test by Trinity College, TEAP (2016) by 

the Eiken Foundation and Sophia University. There 

are several advantages of an IST over more 

conventional tests. First and foremost, an IST is 

more authentic, as the test tasks replicate a real-life 

language-in-use task in a specific context and 

situation (Davidson, 2009; Davidson & Dalton, 
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2003; Davidson & Hobbs, 2003) and are grounded 

on interaction and authenticity upon which meaning 

is built (Davidson, 2009). In this respect, an IST 

constitutes a more faithful representation of what 

communication is and is in line with the Common 

European Framework of Reference for Languages 

(CEFRL)’s general measures “to promote, 

encourage and support the efforts of teachers and 

learners at all levels to apply in their own situation 

the principles of the construction of language-

learning systems […] by developing suitable forms 

and instruments for the evaluation of learning 

programmes.” (Council of Europe 2001:3). With its 

communicative language activities and strategies, 

the CEFRL replaces the traditional model of the four 

skills (i.e., listening, speaking, reading and writing), 

which has increasingly proved inadequate to capture 

the complex reality of communication, with an IST 

that will better test the students’ skills prior to and 

after a course. 

 

Admittedly, an IST shares certain features with 

traditional assessment tests, e.g., both require from 

students to produce written or oral work that 

incorporates meaningful uses of source evidence, 

both conceptually -to comprehend, synthesize, and 

present ideas from sources- and through writing -to 

conform with stylistic convention for presenting 

ideas from sources, and acknowledging those 

sources, as suggested by Cumming (2013a, 2013b). 

However, most traditional assessment tests fail to 

incorporate elements from other areas that would 
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give a more eclectic nature to tests. One of them is 

the audiovisual component, specifically audiovisual 

translation (AVT). It is paradoxical that after years 

of rejection on the entertaining nature of AVT, and 

its ensuing acceptance as a tool for language 

learning (Torralba, 2020), AVT (or the AV 

component for the sake of it) is still absent or poorly 

represented in ISTs. We believe that there is room 

for improvement in this area and thus we have 

incorporated AVT in the design of our Integrated 

Test of Initial Skills (ITIS) and Final Test of 

Integrated Skills (FITIS) (Couto-Cantero et al., 

2021).  

 

Finally, in line with CEFRL tenets, our ISTs (ITIS 

and FITIS) align with the importance of mediation. 

In mediation, the user/learner acts as a social agent 

who creates bridges and helps to construct or convey 

meaning, sometimes within the same language, 

sometimes from one language to another (cross-

linguistic mediation). The focus is on the role of 

language in processes like creating the space and 

conditions for communicating and/or learning, 

collaborating to construct new meaning, 

encouraging others to construct or understand new 

meaning, and passing on new information in an 

appropriate form. The context can be social, 

pedagogic, cultural, linguistic or professional 

(CEFRL Companion Volume with new descriptors, 

p. 103). ITIS and FITIS need to include mediation in 

a variety of ways before the student does the activity, 

as suggested by North & Piccardo (2016): by 
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explaining activities, by supplying information that 

may anticipate obstacles, by giving examples that 

may illustrate ways to carry out the activities, by 

relaying specific information, by giving contextual 

information (linguistic, cultural, semantic or 

technical) of the (oral or written) text. 

 

3. METHOD 

Context 

The context of the study was more challenging than 

traditionally because it was implemented through a 

virtual course designed in a virtual platform of our 

research team in the summer of 2021. Following the 

model of Coomey & Stephenson (2001) on e-

learning courses, the course corresponded to the 

upper-right sector of Figure 1. The course was 

implemented by fully autonomous students. It is also 

important to highlight that the circumstances were 

not auspicious because during that period of time the 

5th wave of the COVID-19 pandemic hit the whole 

country. 
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Figure 1 

Theoretical paradigms of e-learning by Coomey & 

Stephenson (2001) 

 

Besides, even though the TRADILEX project 

follows a holistic approach to language learning 

focusing on fluency and accuracy, this study 

emphasises the development of fluency, explores the 

possible relationship of this didactic resource with 

communicative methods and delves into the role of 

mediation in teaching EFL. 

Mixed Research    

The nature of this research is mixed since apart from 

the quantitative data gathered from the ITIS and 

FITIS tests, it is crucial to triangulate that 

information with the qualitative evidence retrieved 
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from the questionnaires to gain a deeper insight into 

the research topic. 

When designing our assessment tests, we borrowed 

many of the rating criteria suggested by Chan et al. 

(2015), e.g., standardisation sessions, double 

marking led by two researchers, blind marking, 

monitoring of evaluator’s performance, and had a 

small pool of evaluators. Likewise, checking for 

plagiarism (SafeAssign, Turnitin) was an essential 

feature in assessing results. Therefore, the 

assessment was as authentic, reasonable and well-

grounded as possible by: a) allowing plenty of time 

for students to read the source written texts, b) 

allowing plenty of time for students to view the 

source oral texts, c) allowing plenty of time for 

students to complete the task, d) using multiple 

topics and motivating source texts, e) allowing 

students to ask questions about the source texts 

(feedback), f) allowing students to take notes on 

their laptop, g) allowing students access to internet, 

spell checker, thesaurus. More details on the design 

of the tests (ITIS and FITIS) in Couto-Cantero et al. 

(2021). 

Test administration 

The whole course was internally available online 

and asynchronous and was hosted in the 

TRADILEX platform. Students were asked to 

meticulously adhere to the guidelines set out in the 

virtual course and do the activities in the exact order 

in which they were displayed in the platform. They 

completed the test online asynchronously through a 
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link to Google Forms. Once completed, they 

uploaded their test as PDF files onto the virtual 

platform (Figure 2). 

Figure 2 

Virtualisation of the ITIS test 

 

Note. (Own elaboration)  

Sample selection, data collection and participants 

The sampling method was random, and the sample 

was stratified as enrolment was limited to B2 

students. The course was offered to students of the 

Centro Universitario de Idiomas a Distancia (CUID) 

and to students at the University of A Coruña 

(UDC). Those interested (n=40) enrolled the course, 

yet only (n=8) students completed it (n=8) with 

varying age groups, as seen in Table 1.  

Data collection involved Moodle and Google Forms. 

The information was collected in the programme 

SPSS v.27.0.1.0. 
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Table 1  

Information about the age of the participants 

Age group Percentage 

18-30 30% (n=12) 

31-40 15% (n=6) 

41-50 42.5% (n=17) 

51 or more 12.5% (n=5) 

 

Regarding gender, it is important to highlight that 

80% (n=32) were women, whilst 17.5% (n=7) were 

men, and one student (n=1) preferred not to say. 

Instruments and materials 

The instruments used for this research are the 

following ones: 

a) Initial questionnaire. This questionnaire was 

implemented asynchronously online and 

aimed at gathering data on sociodemographic 

variables and on former experiences with 

AVT.  

b) The ITIS test. The purpose of this test is to 

quantitatively measure the 4 skills before the 

intervention. According to Couto-Cantero et 

al. (2021) the innovation of this test lies on 

mediation. 

c) The set of 6 LP on AD for B2 level. This set 

of LP conforms the intervention. Students are 

expected to create their own voice-over 

version of the videos in the lesson plans and 

to complete a set of activities aiming at both 
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facilitating the understanding of the video and 

developing their language skills. 

d) The FITIS test. This test is parallel to the ITIS 

test and is implemented at the end of the 

intervention to measure the possible 

improvement. 

e) The final questionnaire. This test is an online 

questionnaire in which students provide 

feedback to the research team with 

information on their experience. It contains 

different sections: the process, the result, the 

development of interculturality, and the 

degree of satisfaction. 

The materials used were the following: 

a) Virtual platform. The virtual platform 

(tradilex.es) was supported by the Moodle 

technology and an ad hoc course was created 

for the experimental design. 

b) Invitation letter. Participants were invited 

through an invitation letter which contained 

the registration procedure and a welcoming 

message.  

c) User's guide. A user’s guide was created for 

participants to know how the virtual course 

works and to provide them with links to 

tutorials on how to use the revoicing 

software (Lightworks and Screencastify).  

Validation of the instruments 

To guarantee the validity and objectivity of the data, 

the reception variables (written reception and oral 
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reception) were automatically assessed by the virtual 

platform. To assess the production tasks linked to 

the variables like written production and oral 

production, the research team took the decision of 

making use of the TRADILEX rubric and bearing 

the ALTE “Can do statements” in mind (Council of 

Europe, 2001). Each production test was assessed 

with a double-blind review process, and the final 

mark consisted of the average mark of the 

evaluators. Moreover, to avoid plagiarism, the texts 

submitted by students were uploaded and run onto 

the Turnitin plagiarism checker. 

Variables 

Due to the nature of a mixed research, qualitative 

and quantitative variables were used to test the 

research questions. Regarding the former variables, 

the final questionnaire had the objective of gathering 

qualitative information on the process. The item 6 

specifically focused on the self-perception of the 

improvement of the four skills. Each of the 

aforementioned variables (oral reception, oral 

production, written reception and written 

production) consisted of a non-binary Likert-based 

scale with six degrees of agreement: Strongly agree, 

Agree, Slightly agree, Slightly disagree, Disagree, 

Strongly disagree. 

As far as the quantitative variables linked to the four 

skills (reading, writing, speaking and listening) are 

concerned, these were assessed through the ITIS and 

FITIS tests (Couto-Cantero et al., 2021). Each skill 

was measured through a continuous quantitative 
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variable whose value ranges from 0 to 10 and they 

were assessed in two different ways: 

• Reception skills. These skills were assessed 

automatically because they consisted of 

multiple-choice test whose right answers 

were pre-recorded when the test was 

designed. 

• Production skills: These skills were assessed 

by the research group by making use of 

rubrics. 

 

To sum up there were 8 variables which are 

displayed in table 2: 

 

Table 2 

Variables of the study 

 

 

Table 2 summarises the eight variables which have 

been considered for the main conclusions of the 

study. It consists of the four skills (oral reception, 

oral production, written reception, and written 

production) and the self-perception of improvement 

that students experience after the intervention of the 

same variables. The objective is to contrast through 

triangulation whether the quantitative data match the 
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qualitative data. The four skills are measured 

through the ITIS (pre-test) and the FITIS (post-test) 

and they are continuous. Each skill consists of 10 

points and the highest possible mark for each test is 

40 points. The self-perception variables are 

qualitative and have been measured through a six-

point Likert scale in the final questionnaire.  

4. RESULTS 

Considering the size of the final sample (n=8), the 

inferential methods applied were non-parametric. 

Particularly, to explore the differences between the 

different skills in the ITIS and FITIS, the Wilcoxon 

signed-rank test was applied, and obtained the 

results displayed in Table 3: 

 

Table 3  

Quantitative analysis of the results of the pre-

piloting experience 

 

 
 

Table 3 shows how the difference is statistically 

significant for oral production (p-value = .004) and 

for written production (p-value = .004). The 

Wilcoxon signed-rank test confirms the tendency 

towards the improvement after the intervention 

 
Oral 

production 

Written 

production 
Oral reception 

Written 

reception 

n 8 8 7 7 

p-value 0.004 0.004 0.187 0.343 

Positive 

differences 
8 8 4 4 

Negative 

differences 
0 0 1 2 

Match 0 0 2 1 
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because the number of positive differences is 8 for 

both variables. These results are harmonious with 

the ones obtained by Lertola & Talaván (2015) in 

their study on active audio description to promote 

speaking skills online. 

Nonetheless, with reference to reception, the 

difference is not statistically significant for oral 

reception (p-value = .187) nor for written reception 

(p-value = .343). It is worth commenting that a 

participant did not complete the reception final test, 

hence n = 7 in the reception section. Likewise, if we 

take the Wilcoxon signed-rank test (Positive 

differences, Negative differences, and Match) into 

account, it is important to highlight that as much as 

57% of participants in the sample improved their 

reception skills (oral and written reception) after the 

intervention.   

Results of the analysis of RQ 1  

Bearing the limitations of the sample in mind 

because of its size, the intervention based on the AD 

sequence seems to have a positive impact on the oral 

production skills of the participants because the p-

value = 0.004 implies that the differences between 

the pre-test (ITIS) and the post-test (FITIS) of that 

skill are statistically significant. Moreover, the 

Wilcoxon signed-rank test confirms that the 

tendency is that of improvement since 100% of them 

obtained a better mark in the post-test. Results are 

displayed in Figure 4. 
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Figure 4 

Comparison of the pre-test and post-test (oral 

production) 

 

Figure 4 shows the mark out of 10 of the 8 

participants (x-axe) in the pre-test (ITIS) and in the 

post-test (FITIS). The y-axe scale reaches up to 10 

since it was the maximum possible mark for this 

variable. As the statistical analysis confirms, the 

tendency in the 8 participants is that of improvement 

because the ITIS marks are lower than the FITIS 

marks. 

Results of the analysis of RQ2  

The intervention also seems to have a positive 

impact on the written production skills since the p-

value is 0.004 and is thus statistically significant. 

Furthermore, the Wilcoxon signed-rank test 

confirms the improvement of students since 100% 

of them obtained a better mark in the post-test. 

Results are displayed in Figure 5. 
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Figure 5 

Comparison of the pre-test and post-test (written 

production) 

 

In Figure 5 we can observe the performance of the 

eight participants with regards to written production 

by comparing theirs marks out of 10 in the pre-test 

(ITIS) and in the post-test (FITIS). It is important to 

note that the y-axe scale reaches up to 10 because it 

was the maximum possible mark for this variable. 

The results in the figure are harmonious with the 

statistical analysis being the tendency that of 

improvement.  

Results of the analysis of RQ 3 

To answer this RQ 3, triangulation is required 

because it is important to observe the results 

obtained quantitatively, but it is also important to 

contrast them against the ones gathered qualitatively 

on student's perceptions. Figure 6 shows the ITIS-

FITIS B2 marks of the participants: 
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Figure 6 

Comparison of the marks of the pre-test and post-

test 

 

Note. Own elaboration 

As the reader may observe, all of them improved 

after the intervention because the FITIS marks are 

higher. By looking at Figure 6 we can observe the 

general performance of the eight participants with 

regards to the four skills. Marks are out of 40 

because each skill consists of 10 points. The results 

in this figure are harmonious with the statistical 

analysis being the general tendency that of 

improvement. It is important to note that participant 

number 2 only handed two parts of each test and that 

is why the mark is much lower than the one of other 

participants.  
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Final results of the analysis  

Finally, it is crucial to compare quantitative data 

obtained from the ITIS and FITIS tests together with 

qualitative data gathered from the questionnaires. 

Particularly, the participants’ self-perceptions of 

improvement of the four skills were compared with 

the real marks they obtained. Results shown in 

Figure 7 are harmonious with the ones retrieved 

from the final questionnaire in which participants 

were asked which communicative skills were 

improved thanks to learning obtained from the set of 

6 AD-based LPs.  

Figure 7 

Self-perceptions of improvement of the four skills 

after the intervention 

 
Note. Likert scale: 1=Totally disagree, 2=Disagree, 

3=Slightly disagree, 4=slightly agree, 5= Agree and 

6=Totally agree 

All the participants, 100% (n=7) strongly agreed or 

agreed with the fact that the AD sequence had 

improved their production skills (written and oral), 

whilst when it comes to reception skills there were 

divergences. Regarding oral reception, 57.1% (n=4) 
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strongly agreed or agreed but 42.8% (n=3) slightly 

agreed or disagreed. As regards written reception 

57.1% (n=4) slightly agreed with the fact that this 

skill was improved through AD. The results seem to 

match, and they are harmonious because written 

production and oral production are the skills whose 

improvement was noticeable in the quantitative 

analysis, and they are the skills which students 

perceived they have developed the most.  

5. DISCUSSION AND CONCLUSION 

 

Despite the size of the sample, the results of AD as 

a resource to learn EFL are promising because it 

seems to enhance production skills in online 

environments. Lertola & Talavan's (2015) study 

served as a departure point, and the present study 

confirms that the use of AD fosters both speaking 

and writing performance. Recent research available 

by means of an unpublished doctoral thesis also 

validates the improvement of oral skills through AD 

(Navarrete, 2021). Therefore, the results obtained in 

this study are harmonious with former studies on the 

topic as they validate the use of tests as a means to 

improve the development of communicative skills 

(Danan, 2015; Fernández-Costales, 2017; 

Frumuselu et al., 2015; Lertola, 2019; Talaván, 

2013), even though the literature on didactic AD is 

still scarce. 

The potential of AD to foster production skills lies 

on the fact that participants have to produce their 

own script (written production) and they have to 
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record a new audio track with their voices over the 

original track explaining every single detail that a 

blind person may need to understand the whole clip 

(oral production). It is thus an interesting mediation 

activity which subsidiarily may foster awareness on 

the importance of accessibility.  

The ITIS and FITIS tests have been designed from a 

plurilingual, mediation-based approach. As we 

considered that traditional designs for tests, in the 

current context, are not complete and do not assess 

all skills properly and in an engaging way, we agreed 

that our ITIS and FITIS B2 should be more 

authentic, they should capture what students really 

do more accurately, have a better context, cognitive, 

consequential and predicative validity. They should 

also have a major positive washback effect upon 

teaching and learning and better prepare students for 

demands of higher study. 

On the other hand, evaluators need to reconsider key 

assessment principles such as validity, reliability, 

practicality, test design and control of environmental 

conditions. Moreover, the adoption of integrated-

skills assessment has the potential to transform the 

way we think about assessment.  

 

Our results confirm the validity of our 3 RQ as it has 

been proved that the participants’ Oral Production 

improves after the AD intervention (RQ 1), the 

participants’ Written Production improves after the 

learning process acquired by means of AD activities 

(RQ 2) and the overall performance of the B2 FITIS 

is better than the B2 ITIS after a learning process 
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acquired by means of AD-based lesson plans (RQ 

3). Although the results obtained confirm the RQs 

posed at the outset of the study and show promising 

results, we are aware of several limitations.  

 

One of the main obstacles faced at the outset was 

tradition and resistance to break it. If traditional tests 

worked, why bother designing new ones? The 

answer to this is our impression that traditional tests 

do not actually work, as the communicative function 

of language activities (i.e., involving reception, 

production, interaction, or mediation) requires 

significant improvement. Likewise, our target 

students were used to more traditional approaches to 

assessment. Another challenge we faced was in the 

marking and evaluation process, namely diagnosing 

why a student fails is rarely a straightforward clear-

cut endeavour. Teachers often ignore why a student 

has failed a question especially in multiple choice 

tests. This is then a likely limitation of our study. 

Other practical decisions were the actual duration of 

the ISTs. In order to properly test a student using an 

IST, we needed to be thorough and cover as many 

areas of their EFL knowledge as possible. We finally 

reached a compromise of 2 hours altogether and 

divided the section into time-lapses of 15 minutes 

for each section. However, alterations of such 

parameters could result in different outcomes, i.e., 

shorter time or division of sections. Foreign 

language learners usually have more difficulties 

when it comes to carry out production tasks than to 

reception tasks. The fact of being assessed and the 
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limitation of time is also a handicap for them to feel 

nervous and worried or even insecure.  

 

An added limitation of this research was the varying 

environmental test conditions, whereby technical 

feedback was not offered immediately. Some 

examples of such test conditions resulted in 

questioning the reliability of data (danger of 

plagiarism/cheating), suspicion of subjective rating 

since evaluators were human (especially in 

production activities), problems with 

standardization (which we overcame by establishing 

a pattern of 5 questions and 3 possible answers), and 

need for training, as computer literacy of 

participants cannot always be taken for granted.  

 

One of our recommendations for further research is 

to promote this kind of ISTs and AVT-based 

proposals in other languages different to English. 

Moreover, they could also be implemented, not only 

in a B2 level, as the example we have provided in 

this article, but also in all levels of the CEFRL. It 

would also be very interesting to translate this 

model, which was born within a funded National 

Project in Spain (TRADILEX), to other 

international countries trying to find partners for the 

European Union competitive calls.  
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